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Soci al Behavi or of G oups
WHAT' S THE ANSWER?

| magi ne that you' re wal king al ong the sidewal k m ndi ng your
own business -- all alone as far as you know. You're happy
because your teacher just praised you in class for a project
you' d turned in. You re headed honme, by way of your best
friend's house. Things are going well. In this nood you see a
squirrel near the edge of the sidewalk in the grass. For no
apparent reason you strike up a conversation with the squirrel.
Not expecting an answer, you say, "Good afternoon, squirrel.
How s your day been?"

You're just about to ask a second question when you see
soneone | eani ng agai nst the tree beyond the squirrel. You
hadn't realized anyone was there. Wat happens? You bl ush.
You get nervous. You walk a little faster to get away as fast
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as you can. And you avoid | ooking the person in the eye if you
can. What"s happening here? Why?

“I really don't understand it, Charise. How could it have
happened? You know |I'mthe quiet type, and | don't even |ike
football that nuch.”

"What happened, Yvette?"

"Well, | went to Saturday's chanpi onship gane with ny
brother and his friends, but | nean they practically had to drag
nme to get ne to go. Then | net the kids fromny novi e-naker's
club there, and we all sat together. Qur crowd filled up a
whol e section of the grandstand. We were all yelling and
junmpi ng up and down every tinme the team nade a good play."

"That sounds pretty usual to ne, Yvette."

"But that's not it. Wwen we won the gane, | ran out on the
field with everyone and hel ped tear down State's goal posts! |
can't believe | did it. Sonething nust have happened to ne."

Is this an example of a group mind at work? 1Is there such
a thing as a group mind? Does it exist, for example, when a
group becomes a mob?

Soci al psychol ogi sts study the effects of groups on the
behavi or of individuals. Sociologists study group behavi or,
where the group itself is the unit of analysis. Three elenents
are inportant in defining a group: (a) two or nore people
interacting (comunicating) so as to influence each other, (b) a
common goal, and (c) a sense of common identity. G oups usually
serve social or task functions.

Groups may be organi zed conpetitively or cooperatively, and
they may exi st to serve social or task functions. G oup
behavior is often governed by norns, patterns of behavior that
are expected sinply because so nany people do them G oups al so
define roles, a pattern of behavi or expected because of position
within a group. Each of us has nultiple roles that may
sonmetines lead us into role conflict. Status involves the power
of individuals relative to their position in a group. Soci al
cl ass involves status differences anong nenbers of a society.
One of the inportant elenments of a group that hel ps determ ne a
group's effectiveness is the person selected as | eader and his
or her |eadership style.

Communi cation is vital to the success of group activities.
Clarity of communication in the group is influenced by group
size, distance fromthe source of the nessage, feedback, and the
status of the nessage's source. Sone of these factors al so
i nfluence a group's productivity. Goup action tends to be nore
extreme than the inclinations of its individual nenbers -- a
phenonenon called the risky- or stingy-shift. Mbreover, group

PSYCHOLOGY: Exploring Behavior



Social Behavior of Groups - Chapter 16 544

presence tends to increase the performance of individua

menbers. Pressures toward conformty are found anong group
menbers because of deindividuati on and group cohesiveness. Both
factors create even greater pressures to conformas the size of
the mnority grows snaller.

Humans tend to form groups because of both inherited urges
and group-rel ated benefits. However, "groupthink”™ may occur if
a group creates for itself illusions of invulnerability and
unanimty. A group becones a nob only if each individual nenber
can be convinced to join the group's actions; a "group m nd"
does not exist. Authority is needed to enforce obeying
society's rules. Delinquency -- failure to respond to soci et al
nornms and rules anong juveniles -- has been related to, anong
ot her things, poor hone training, possible abnormal EEG firing
patterns, and | ocal environnent.

In nodern industrial society the extended fam |y has been
repl aced by the smaller nuclear famly. Such famlies now serve
mainly to provide a | oving supportive environment in which to
soci alize the younger nmenbers. The famly itself yields nmuch of
its influence to television and the peer group once the child
enters school. The role of fathers has changed a great deal in
the past 200 years. Changing roles for nothers are al so now
begi nning to influence traditional views of famlies as a soci al
unit.

The G oup
Who studies groups? Social psychology -- the subject we're
studying here -- is the area of study in which the techniques

and topics being studied by psychol ogi sts conmes cl osest to
sociology. What are the simlarities and what are the

di fferences between the techniques of a social psychol ogi st and
a sociologist? A sociologist is interested in the study of
groups, but he or she will stress the behavior of the group as a
unit -- be it a nob, suburban residents, or athletes.

On the other hand, a social psychologist is interested in
studyi ng groups and group behavi or as these have an inpact on
the individual. The inpact of the groups to which we bel ong
range from group-defined norns and roles to the awardi ng of
status and social class. For the social psychol ogist the unit
of analysis is still the individual human. However, the
situation being studied will involve a group of individuals and
the | eaders and | eadership styles to which they are subject.
What's studied is how that individual perforns in situations
where a group either is present or can be interpreted as being
present.
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In addition to differences in the basic unit of analysis,
psychol ogi sts and soci ol ogi sts studyi ng group behavi or use
di fferent research techniques. A sociologist uses naturalistic
observation, recording the actions of groups without directly
i nfl uenci ng the group's behavior. While a psychol ogi st may use

this technique -- for instance when recording a shopper's
behavior in a grocery store -- he or she can al so use active
experinmental manipulations. In terns of our definitions of

i ndependent, intervening, and dependent variables, a social
psychol ogi st can actively mani pul ate i ndependent variables in
the social situation and observe its(their) effect(s) on the
i ndi vi dual .

Very few people will steal anything when they see a
tel evision canera as they roam across the store. No one may be
there, but the presence of soneone watching a television screen
Is inplied by the camera. Burglars are less likely to break
into a hone or business with "These prem ses protected by M SS
FI RE ELECTRONI C ALARMS" signs posted on the doors and w ndows.
Again, a group presence is inplied. |Individuals behave
differently in group situations than when we are (or think we
are) al one.

VWhat is a G oup?

At its sinplest, a group exists any tinme we find two or
nore persons who communicate with and affect one another. G oup
menbers w Il agree that they belong to the sanme organi zati on.
They' || al so agree that they share a nunber of desires, goals,
or targets for common action. All group nenbers are influenced
by the group's | eader and his or her |eadership style.

As you | ook at that
" g description, you can see that
i ' el there are three critical
: \? i&i ) el ements that nust exist to
identify a group. First, its
menbers nmust be doing things together. They nust be interacting
with each other in sonme conmon way. That neans that they nust
be communi cating with each other. Thus, with very few
exceptions, groups are snall
When the United States put a man on the noon, it m ght be
said that all of the NASA enpl oyees functioned as part of a
single large, interacting group. Yet NASA could al so be viewed

as a collection of much smaller work forces or groups spread
around the world. Sonme worked on training, sone built the
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rockets, others |launched them and still others guided the nobon
capsule while it was on its voyage.

Second, the menbers of a
group nust share a common
identity. You're a part of
your famly; you're probably a
menber of a church, tenple, or
synagogue; you're a nenber of
various cl asses at your
col | ege, and maybe of sone
cl ubs, varying froma conputer
group to a dranmatic society.
You respond in a particular way to the other nenbers of each
group to which you belong. You kiss nenbers of your famly, and
you share prayer rituals with nenbers of your religious groups.
You may share new software with fell ow m croconput er operators,
or an anbition to act in plays with other drama society nenbers.

Third, for a group to gain and retain its identity, the
menbers nmust share certain conmon desires as to its purpose. |If
you have ever gone to a church or synagogue service of a faith
di fferent fromyour own, you know how i nportant agreenent on
comon goals is to the nenbers of a group. Not sharing in that
group's religious training may have nade you feel quite
unconfortable during their service -- because you are not a
menber. The benefits of group nenbership provide an answer to
t he Think About It chall enge.

Think About It

The question: W open this chapter with a skit describing what night
happen to you if you did sonething when you t hought you were alone. \Wen you
found you were being watched, your behavior changed. Why?

The answer: People nmay do crazy things when they think they are al one.
Wiy is a "conversation" with a squirrel inportant? The real point about the
i nci dent that was described is that everything involved group behavior. You
were pleased because of public praise for your work. You were going to visit
a friend, and | ater you woul d head back to your dormand friends. Your
enbarrassnent at being caught talking to the squirrel resulted only because
you were behaving as if you were al one when you were actually part of an

i nplied group.

Most groups form and operate for one of two purposes.
Task-oriented groups are forned to acconplish a job. A sailing
club may build or maintain a fleet of boats for its nenbers. A
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college math club may formto acquaint nenbers with good
graduate prograns in colleges and universities around the
country for math maj ors.

On the other hand, sone groups serve a social function.
They are forned to provide their nenbers with a good tine. The
"rul es” by which social groups operate may be quite specific.
How t he social functions are perforned, what age (or sex)
menbers must be, and many other limts are often set. |If a
group stops neeting your needs, you are very likely to drop out.
Were you a Brownie or a Cub Scout as a child? At sone age the
ganmes and activities of those groups becane too young for you,
and you noved on to Boy- or Grl Scouts, or some other activity.
So conmon goals are inportant, but we should note that both task
and social functions can (though rarely) be served by the sane
group. Scouts are a good exanple. They are service-oriented
part of the tine, but at other tines, such as at canp-outs or
neetings, they serve a social function. Wthin such m xed
groups, the task |leaders are unlikely to be the social |eaders.
In a work environnent, it is rarely the conpany's boss who
organi zes holiday or retirenent parties. Myre often, an
informal "social" |eader assunes that task.

How are G oups Organi zed?

There are two factors
that are inportant in
descri bi ng group structure.
One concerns the operation of
the group itself. The other
concerns the purpose for
whi ch the group has forned,

. as we discuss in Wiat is a
Group?. Now, let's |Iook at the operation of a group. Two
general types of operation can be identified. One is
conpetitive, the other is cooperative. This is a problemoften
faced in industry. Wrkers can be pitted agai nst one another,
wi th each person conpeting for a set amount of pay. O groups
can be rewarded in terns of the total productivity of the group
as a whol e.

Thi nk about typical college classes. Wthin nost classes
the organization is conpetitive -- the student who does the best
wor k usual ly receives the highest grade. Yet, your professor
may decide to hold a contest anpbng various classes, wth the
Wi nning class to be awarded a field trip, or a day off. Now
your class will work together. It will choose the best idea
fromthose suggested by individual class nenbers, and then
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everyone wll pull together to achieve the common goal --
conpetition on the one hand and cooperation on the other.

In mastering course materials in a |earning program-- such
as this material is being presented -- tends to encourage nore
cooperative | earning because grades are awarded based on
i ndi vidual |y denonstrated nmastery. The grades are not typically
awar ded based on conpetitively assessed individual nmastery. On
an assenbly |line where a | arge product such as a car is

produced, the operation is cooperative. |In a factory where each
wor ker is assenbling a conplete product -- a dress, an
electrical relay, or a transistor -- the operation is usually

conpetitive, to urge each worker to produce as nuch as possi bl e.
In such assenbly |ines production norns are typical, and
specific roles are assuned by individual workers. 1In conplex
soci al organi zations in the work environnent even status and
soci al cl ass assignnents nmay be based on the job soneone is
perform ng. Both task- and social -oriented groups can be either
conpetitively or cooperatively organi zed, as suggested by the
exanples in Table 16.1.

Table 16.1
Types of Groups

For m of
Oper ati on Pur pose of G oup

Task-Ori ented Soci al -Ori ented
Conpetition Pr of essi onal sports Bi ngo group

A ynpi cs Bow i ng t eans

I ndustry
Cooper ati on Farmers' cooperative Fraternities and

sororities
Charity organi zati ons Country cl ubs

Soci al Nor nms

Qur lives nmust be run according to sonme kind of rules
about which all nenbers of our society are in general agreenent.
If you're not living in a dormtory, and thus nust comrute to
school each day, think of the confusion you' d face in getting to
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school each day if you didn't know when you left home each
nor ni ng whet her cars woul d pass you on the left or the right!
What if you didn't know whet her pedestrians should wal k on the
strip of concrete beside the wi der paved surface or on the
dotted line running down the mddle of the street? The rules
about such matters put order in our lives, and they're called
norms. A normis a standard of behavi or established and
mai nt ai ned by the manner in which people actually behave. 1In
this sense "normal" means average or typical.

There are a mllion exanples. Think about elevators.
There are two things you al ways do when you get on an el evator.
What are they? Let's suppose you' re on the upper floor of a
departnent store waiting for an elevator to take you down to the
ground floor. What would you do if the doors of the el evator
opened and the five people inside were facing the back? Table
16.2 shows the results of one study of the responses of 400
people faced with this dil emm.

Tabl e 16. 2

Participant Responses when an Opening Elevator
Door Revealed Occupants Facing the Back

Response Per cent
Faced the front 18
Faced si deways 63
Faced t he back 6
Refused to get on 13
Tot al 100
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There were four types of responses recorded. The astoundi ng
thing is that 82 percent of the people who entered the el evator
changed their normal behavior. What do you usually do when you
get on an elevator? Mre than likely you (1) turn around to
ride facing the door you entered and (2) press a floor button.
Ei ghty-two percent didn't do that. Here the violation of a norm
by only five peopl e changed the behavi or of 82 percent of the
peopl e who witnessed the violation! The tabled data indicates
how responsive we are to such norns. Nornms nmake our environnent
predi ctable. They allow us to nake correct responses for which
people will reinforce us. These are group-defined standards.
Heedi ng themis one of the first things we nmust do in order to
be accepted into a new group.

Rol es

In addition to norns, another factor related to groups and
our individual behavior in groups -- whether public or private,
large or small -- is the creation of roles. A role is a pattern

of behavior that is expected of any of us because of our
menbership and position in a group. Wth very few exceptions,
groups have a | eader -- a president, a mnister, a teacher --
sonmebody who deci des what the group is going to do. O certain
menbers may conduct a neeting so that the group itself can
decide. In many groups soneone takes care of finances. Soneone
el se takes care of witing letters and keeping track of what
happens in each group neeting. Each is a role, many are

| eadership rol es.

As you read this you are part of a | arge nunber of groups,
and you have multiple roles. You're a child in one group, a
student in another, perhaps an athlete in a third, a treasurer
or secretary in yet another group. Because we have multiple
roles, we sonetines find ourselves in what is called role
conflict. This occurs when our role demands in one group seem
to oppose our role demands in another. Suppose an assi gnnment
fromyour psychol ogy professor is due tonorrow norning. This
requires that you stay in and do honmework tonight. However,
your best friend wants you to cone over and help her with her
al gebra. You will experience role conflict: WIIl you act as
student or as friend?

A sex role is a behavior pattern expected of persons
because of their sex. Sandra Bem s Sex-Role Inventory (BSRI)
nmeasur es psychol ogi cal androgyny, or the extent to which a
person's behavior is determ ned by the situation the person is
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in, rather than by his or her sex. According to Bem you need
not be masculine or femnine in your behavior; you can be both.
The BSRI has two col unms of twenty adjectives: Columm A includes
"Acts as a |l eader” and "Self-sufficient”; Colum B includes
"Affectionate" and "Yielding." As you m ght expect, Colum A
identifies "male" characteristics and Columm B identifies
"femal " ones. Those who score high on both scales tend to
performwel|l on both traditionally nmale and traditionally femal e
t asks.

Sex-rol es today are an
area of controversy. People
can becone very confortable
with their notions of what is a
"correct" role for males or for
femal es. Soci ety has sone
| ong- est abl i shed norns that
tend to die hard. Even so,
nore and nore wonen are
entering the job market.

Their opportunities are actually and |legally increasing, but

| ack of seniority and a concentration in | ow paying fields often
keeps them from earni ng sal ari es conparable to those of nen.
Tabl e 16.3 and the graph present sone recent figures that show

t he extent of change.

Tabl e 16.3
Women i1n the Labor Force
(approximately 46 million)
MARI TAL STATUS PERCENT DI STRI BUTI ON
Never marri ed 25.0
Marri ed 59.3
W dowed or divorced 15.6
WORKI NG MOTHERS PARTI Cl PATI ON RATE
Wth children under 6 47. 8
Wth children 6-17 only 62.5

Source: Bureau of Labor Statistics
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St atus and Soci al Cd ass

As we see groups operating -- paying attention to norns and
encour agi ng each person into a role -- we find that sone roles
are nore valued than others. Status refers to a role or
position identifying differences that are inportant to the
group. One of the best exanples of this cones fromthe social
hi erarchy that devel ops anong aninmals that live in groups. Apes
have a status hierarchy, as do barnyard chickens. |In fact the
phrase "pecking order" derives fromobservations of the manner
i n which chickens organi ze thensel ves. Sone chi ckens have
hi ghest priority in access to food, sleeping position, and so
forth. In the animal world the status-systemis usually based
on physical strength, but it exists nonethel ess.

For humans, of course, the notives for high status are
infinitely nore conplicated, as are the rewards. There is a
much greater desire to be President of the United States than
there is to be Vice-President -- a |lower-status office. In your
own college or university, there is likely to be nmuch nore
conpetition for the office of President of the Student
Associ ation -- or whatever it's called -- than for al nost any
other club or |eadership position because of the status of the
of fice.

An interesting phenonenon
in social psychol ogy was
denonstrated in a novie a
nunber of years ago. It
involved training three rats in
a Skinner box (see the Learning
Chapter). The thing that was
unusual about this box was that
| the bar was at one end, while
t he food- dellvery cup was at the far end of the box. To perform
successfully, each rat had to learn to press the bar at one end
and then nove to the other end to eat its reinforcenent. Each
rat, trained alone, |learned quite easily to do the task.

Then all three rats were
put in the box together. As
you m ght expect, each rat
continued to behave as it had
been trained. It |ooked as if
they were "cooperating” with
each other. Each of them woul d
press the bar, walk to the
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ot her end, eat the reinforcer, and then turn to go back to press
t he bar.

And then "tragedy" struck!
One of the rats pressed the bar
several tines, causing a nunber
of pellets to be delivered at
the far end of the box. It was
as if that rat had "l earned" or
"guessed" that by pressing the
bar nultiple tinmes, the rat
e = coul d increase the anount of
food waiting for ot her end of the Skinner box.

But what did two other rats learn at exactly the sane tine?
That they didn't have to do any work at all! [ f they sinply
wai ted, the "worker rat” would press the bar to deliver enough
food for all three rats. Imediately what was created was a
"wor ki ng-cl ass” rat and "l eisure class" rats conposed of the
ot her two rats! Though no concl usions can be drawn fromthis

experinment, it provides an intriguing sidelight on the
devel opnent of "class."

For humans, social class seens to be based largely on
econoni ¢ purchasing power. Yet, while noney is part of the
power base of upper-class people, it isn't all. Factors such as
the social position of our parents and the level of their
education and that of our own are major determ nants of socia
class. Since higher education can often be achieved in our
society, it is possible to nove up the social |adder and inprove
one's status, incone, and cl ass.

Anot her interesting point is the way in which each of us
identifies another person's social class. Think about those
living in your own hometown nei ghborhood. Your pre-college
nei ghbor hood probably fits in one of three social classes --
| ower, mddle, or upper. Yet, on your street, can't you think
of someone who is nuch better off than the others who live
there? Most of us can. W are nuch nore accurate in perceiving
real differences anbng others close to our own social class than
we are in finding differences between two people in socia
cl asses very different fromour own.

The illustration shows the kind of rigidly determ ned
social class structure that exists on a circus train. Have you
ever worked in a restaurant? |f so, you know that within that
society of waiters, people who set and clear the tables,

di shwashers, and cooks there is a very rigid difference in
st at us.
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USI NG PSYCHOLOGY: Leaders and Leadership

Throughout this chapter we speak of ways in which groups
are led to believe in certain things or to performcertain
actions. Who acconplishes this leading? Are there ways to
identify who will nake a good leader? 1Is it an inherited trait
or a learned skill?

Leadership is a process in which one individual exerts
I nfl uence or control over others. This influence is called
power. There are five different bases of power. Three involve
power that conmes fromthe organi zati on of which both the | eader
and the group are a part -- powers to reward, punish, and
control. The last two types of power involve the |eader alone -
- powers to attract loyalty and to influence through know edge.

What can you conclude fromthis? Mainly that there are no
cl ear-cut, always-present and guar ant eed-t o- make-you- a-| eader
traits. However, there are sone characteristics that are nore
likely to be found in | eaders than followers. Leaders tend to
be taller, nore physically attractive, and nore |likely to have
st eady, conmandi ng voi ces. These are obviously inherited
characteristics, yet many skills of |eaders are |earned.

USI NG PSYCHOLOGY: Points in Leadership

There are a nunber of sinple ground rules and conditions
that influence how successful any leader will be in getting a
group to achieve its goals. For instance, nenbers of a group
will tend to support group activities and work for the common
good as long as they feel a sense of "ownership" in the total
project, sonmething that is identifiably theirs.

The ideas or suggestions of one person in a group may
stinmulate the thinking of another. A group that encourages free
di scussion is likely to increase the total know edge and range
of i deas proposed by each of its nenbers. This is synergism
the nmultiplying, enriching effect on individual ideas chall enged
and exam ned by ot hers.

You probably belong to groups that are trying to recruit

new nmenbers, or sell a product, or do sonething that will please
peopl e beyond the group. It mght be an editorial commttee
managi ng the student newspaper, or a group charged with running
the "Homecoming Ball." To achieve the groups' goals, nenbers
shoul d renmenber the | essons for preventing "groupthink." Mke
sure that the mnority viewpoints are heard in the group. A
"denocracy" runs on the basis of majority will. But any group
nmust assure that the "loyal opposition" -- often a mnority
point of view-- is heard. To have the wi dest inmpact with a
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group, select nmenbers from a bal anced cross-section of the total
popul ati on that you hope to influence.

In leading a group it's necessary to listen carefully to
t he di scussion. Enough discussion should be pernitted to insure
that the major points of view have been aired. However, as
argunments start being repeated (often |louder!) there nust be a
means by which to nove the group toward a decision. Conpromn se
is, of course, often valuable, but ultimately a decision nust be
made.

There's an ol d saying about the inportance of never
vol unteering. The thought is that you end up doing too nuch
work if you volunteer. However, as a leader it is inportant to
realize that ideas raised in discussion have usually been
t hought through before they're brought up. Persons bringing up
an idea are the | ogical ones for the group to assign to do any
work resulting fromthe suggestion. Wy? Because these are the
persons nost likely to be interested in insuring that it's done
correctly. As |eader, take advantage of people who vol unteer.
They may have a great deal to contribute and will be notivated
to do their best. This will assure you and your group that your
project wll be successfully conpl eted.

Soci al Communi cati on

Put two or nore humans in a room and whatever el se may
happen, they are alnost certainly going to start tal king to each
other. A nunber of studies have been done concerning the nature
of communication in groups. The analysis usually focuses on (1)
who's speaking, (2) to whomthey're talking, (3) the nature of
what's being said, and (4) the conditions under which the
comruni cation is occurring. |In task-oriented communications a
person is either seeking or providing information, opinions, or
suggestions. Soci al -oriented conmuni cations involve sonme degree
of friendliness, joking, or laughing, and sonme area of agreenent
or disagreenent. O even greater inportance to the function of
a group, however, is the manner in which the comrunication is

permtted to occur -- the "channels" for communicating that are
avai | abl e.

The limts that channels of conmmunication place upon a
group's devel opment were first studied at md-century. In one

experinent five-person groups of college students, out of sight
of one another, were given a card with five out of six possible
synbols on it. The task was to find the common el enent on al
five cards as rapidly as possible. obviously, the best strategy
here would be to get all five cards to one nenber of the group.
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However, there were certain linits on who could communicate with
whom as illustrated in the Figure. Five different types of

s Ly 2 communi cation systens were used
5 .f 27 -- the circle, chain, "Y',

E 5 { é wheel and free forns. In terns
circle chain - of performng a task, the wheel

arrangenent |ed to the quickest
solution. Those in the circle
group took the |ongest, but

e 2

1 AN they were happiest wth soci al
i e aspects of their group and

per f or mance.

In analyzing this situation, two factors turn out to be
important: centrality and satisfaction. Centrality refers to
t he nunber of communication links fromany one position to
anot her one. Thus in the wheel group, position three is highest
on centrality. Satisfaction was negatively related to
centrality. That is, the further people were froma centra
position, the | ess happy they were with their group.

A college or university admnistration is usually set up in
the formof a nodified "wheel” -- in which each "spoke" (nunbers
1, 2, 4, and 5 in the Figure) also serve as the hub for people
reporting to them The bigger the college, the nore spokes and
hubs there will be. Such organizations are set up for the
conveni ence of higher |evel admnistrators and to facilitate the
organi zati on of conmunications within the school. Information
fromindividuals is fed upward "t hrough channel s" to the boss of
each person. Thus a professor -- a generally independent sort
of role -- normally "reports” in a very infornmal sense to a
departnent chair who probably makes requests to a dean, who
reports to a provost, who reports to the president. The vice-
presidents of a college or university report to the president --
the senior adm nistrative person at the institution. Yet the
presi dent nust report to a supervising body such as a Board of
Regents (or Supervisors). At a state university, the Regents
report to the governor who is elected by you and your parents --
so if you're dissatisfied with a grade. . .go talk to your
parents! Mre seriously, in a large university, a professor may
be five or six levels of adm nistration renoved fromthe
school ' s Board.

Qual ity of Conmmuni cation

Many things influence how well a group conmmuni cates. (1) The
size of the group is critical. Wth nore nenbers it takes nore
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nmessages to reach each person. (2) Distance fromthe source of
a message is also a factor in clear conmunication. Witten
menos are nore effective than word of nouth. (3) Receiving

f eedback on one's nessages al so hel ps the accuracy of

information. |If you don't understand sonething or didn't hear
what was said in class, a very effective neans of conmunication
is to say, "What?" It tells the speaker you didn't hear or

understand. The effect is that the nessage is repeated, and the
source usually speaks | ouder or nore clearly. Oher sources
interfering with communi cation (were others tal king?) nmay be
reduced. (4) Finally, the status of the speaker also influences
whet her the nessage will be heard and what inpact it may have.
Shortly after President Jimy Carter was inaugurated President,
he held a nation-w de tal kathon with any citizen who wanted to
call in. President Bill Cinton held "Town Meetings" on
selected topics during his years as President. For both nen,
people were listening for the Presidents' answers, nuch nore so
than for the questions of the average citizens who reached
either President with their questions or coments.

Sonme of these sane factors also influence a group's
productivity:

(1) Size may help in doing sone tasks and hinder in others.
When a single task nust be perfornmed, snaller groups tend to be
nore effective. Larger tasks, such as putting a person on the
nmoon, can usually be divided into a series of smaller tasks that
can be performed in parallel. Such tasks will benefit from
i nvol ving | arger nunbers of people and dividing the work | oad.

(2) Goups typically are not as efficient as individuals,
and that may surprise you. But think about it in terns of a
sinple exanple. [|f one person can solve a math problemin an
hour, it's unlikely two will be able to solve it in half an
hour. Yet they nust do so if they are to be as efficient as the
single person working the full hour. Could three people solve
it 20 mnutes? Could 60 solve it in a mnute? The obvious
problemis the decreasing efficiency of |arger groups.

(3) The nature of the task itself is a big factor in
finding out what kind of group and what sort of organization
within the group will be nost effective. Larger problens are
i nherently divisible into snmaller tasks which can be ordered
I nto assignable units and coordinated to contribute to the fina
solution; other tasks sinply cannot be so divided.

(4) Finally, identifying group nenbers and bei ng excl usive
about who is allowed to join the group may have an unexpected
ef fect, as suggested in the Figure. Although the group as a
whol e operates internally in a cooperative manner, an urgency
can be created by attaching sone extra value to group
menbership. The Atonmic Cities -- Hanford, Washington; QGak
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Ri dge, Tennessee; Los Al anps, New Mexico -- all benefited from
this feature. During the frantic rush to devel op the war-ending
atom c bonb in World War 11, the exclusivity of being part of a

secret project probably stinulated everyone to work just that
much har der

G oups | npact Behavi or

What i npact does a group have on its individual nenbers?

We can identify several. First, we find that groups may undergo
what is called the risky-shift phenonenon. |Individual nmenbers
may be very conservative in setting a policy for the group
However, when such deci sions are made by the group itself, it
will tend to endorse a nore risky policy. That is, a group wll
set a nore risky goal than would any of the individuals naking
up the group.

Wiy does this risky-shift happen? There are severa
possi bl e answers. Maybe since no one person can be identified
as responsible for the group's policy, each individual nenber
feels |l ess restrained. On the other hand, naybe those who want
the nore risky policy are just nore persuasive. Either of these
answers may be true, but they don't really explain anything.

Anot her possibility is that North Anmerican societies tend
to be conpetitive; conpeting with other group nenbers increases
our own performance. W tend to reward the successful, and nany
peopl e woul d endorse the idea of "nothing ventured, nothing
gained."” Just listening to a group discussion may cause people
to realize that some of their fears, which hold them back from
ri skier positions, are wong.

But what happens in situations where group nmenbers are
already inclined toward a nore conservative decision? The group

deci sion tends to be even nore conservative -- manifesting a
"stingy" shift as one group of psychologists has called it! How
do we explain this? Well, think a noment. Wen each nenber is

| eaning toward taking a risk, the group takes an even riskier
position. \When nenbers are | eaning toward caution, the group
takes an even nore conservative position. A group tends to take
a nore extrene position than its nmenbers woul d acting al one, but
in the sane direction as the nmenbers’' biases; nenbers tend to
conformwi th groups consistent with the individual nenbers’

I nclinations.

Better Performance in G oups
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In the presence of others our individual productivity often
increases. |In short, we do nore when doing it as part of a
group. On skates, bikes, or track shoes, we achi eve our best
racing tines not in racing against "the clock," but w th another
conpetitor by our side. Wiy is this so? Does the sound of the
ot her person's breathing as strained as our own, and the sight
of his or her efforts sonehow i ncrease our own notivation? It's
possi bl e that having others around sinply arouses us nore -- our
desire to win is greater in a tough conpetitive situation. Yet,
that can't be all that's involved. How could we then explain
the "honme court advantage"” of which so nmany basketball coaches
speak? The environnent is nore confortable, but the honme crowd
al so seens to inspire the | ocal team nore.

A third possibility is that the presence of others doesn't
sinply arouse us, but arouses anxieties within us as to how
we'll be evaluated. That woul d explain the hone-court
advantage. Cearly basketball players fromyour college or
university are not going to expect to be evaluated as well|l by
t he hone-court crowd at your cross-state rivals' field house!

Finally, in sonme situations we may be able to explain the
group effects because the group itself depends on the
contributions of all its nenbers. Each nmenber senses the need
to "do a little extra"” to keep the group active since the group
of fers satisfactions that each nenber woul d not get w thout the
group. It is feared that wthout these activities, the group
woul d cease to exist. Despite the variety of explanations, the
exi stence of group facilitation effects is not to be denied.

G oups and Conformty
Conformty is another behavior found in groups. |Its

effects can be frightening, as seen in Feature 16.1. Take a few
m nutes and read it now.

FEATURE 16. 1
THE STARS OF STRI PES

Philip G Zi nbardo, at Stanford University in California,
set up in the early 1970s what has cone to be called the "Prison
Study." Eighteen nale college students responded to a newspaper
advertisenent describing a 24-hour-a-day study of prison life.
The students were offered 15 dollars per day to be either a
"prisoner"” or a "guard" for two weeks' tine. Before the
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experinment was started, each student was tested and intervi ewed.
G ven their choice, all 18 stated that they preferred to be a
pri soner rather than a guard. The two groups of nine
"prisoners” and nine "guards" were selected at random and
showed no apparent differences at the start.

The experinment was begun abruptly when the students
desi gnated "prisoners" were "arrested" by city police and
brought to the place where the study was to be run. Fromthe
time of arrest on, the "prisoners” lost all their persona
freedons, just as real prisoners do. They were all dressed the
same in white robes and forced to wear stocking caps over their
hair. It was hard to tell themapart. The guards wore uniforns
i ncludi ng boots, khaki pants and shirt, hat, and sungl asses.
Al'l the normal "tools of the trade" were al so avail abl e,
i ncluding whistle and Billy club. The guards were told to use
no physical force on the "prisoners.” Aside fromthat, the
"guards" had al nost conplete control over each prisoner's life.

And what happened? Even though all 18-nine guards and ni ne
pri soners—knew they were sinply playing a role in the interest
of studying prison life, things rapidly got out of hand. The
guards, who worked in shifts, quickly becanme increasingly harsh
in their behavior toward the prisoners. Soon the prisoners | ost
their spirit. Before the end of the first week they were
begi nning to show signs of depression, fits of crying, and even
physi cal sickness. Their condition declined so fast that the
experinment had to be stopped after only six days. This
experi nment denonstrates how role and environnment can change
human behavi or.

What caused ot herwi se normal college students to | ose hope
so rapidly when they becane "prisoners"? What caused the
student "guards" to becone so dom nating and unreasonabl e?

O her research has identified several possible explanations.

One factor involved was deindividuation, or loss of identity.
During the student riots in the United States during the |ate
1960s police tended to use harsher nethods acting as a group
than they likely woul d have used as individuals. A nore extrene
exanpl e of loss of individual identity is provided by the Ku

Kl ux Kl an, whose nenbers hide their faces under hoods. In

| osing our ability to identify one another, we seemto | ose sone
pressures to conform

Anot her factor related to conformty is the cohesiveness of
a group. What if your group seens to be 100 percent in favor of
or opposed to a particular activity? It is less |ikely any one
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menber will speak out in opposition, as denonstrated by the
cl assi c experinent discussed in the Figure.

Finally, as the issue being debated gains inportance to the
functioning of a group, pressures to conformal so increase.
Menbers of a religious group nmay be very concerned about whet her
or not prayer is to be allowed in public schools. However, this
group is not likely to get involved in whether the nation's
boundary is 12 or 100 m | es offshore.

Benefits of G oups

To how many groups do you
bel ong? You can probably nane
at least ten, and you can
probably nane several nore that
you' d like to join. Everywhere
you | ook you see humans in
groups -- a baseball team a
group of bridge players, a
famly. W humans seemto be
just naturally socially- or
group-oriented organisns. Are
we? Cbviously the answer is
yes, though groups can occasionally cause problens. There are
several answers as to why we form groups, no one of which
provides all the inportant information.

Inherited (biological) urges play a large part in the
formation of fam |y groups. These urges continue to support the
exi stence of a family unit once children arrive, for both socia
and sexual reasons. Until the conveni ences and soci al
assi stance of the nodern age were devel oped, for instance, it
"woul d have been difficult to raise children by oneself. It was
unlikely that a single parent could have done that and al so net
the regul ar demands for food, clothing, and shelter. A famly
constituted an efficient unit for survival.

U T T O e L Wt hout doubt, there's

. safety in nunbers. As a young
t eenager, renenber how nuch
safer you felt when a friend
stayed with you while you were
babysitting? Being with
friends is a good defense.
Says one ethol ogist,"As far as
| know, there is not a single
(group-oriented) ani mal species
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whose i ndividuals do not press together when alarnmed, that is,
whenever there is suspicion that a predator is close at hand.”

In former times a group of humans was safer than a single
person agai nst such conmon threats as extreme weat her conditions
or dangerous aninmal life. |In nodern tinmes people may still join
toget her against threats from other groups of humans such as
happens when comunities formcitizen patrols to conbat
crimnals operating in their neighborhoods. Protection from
common dangers is clearly a benefit of groups.

Qur definition of groups referred to achieving "comon
goal s." Many goals can be achieved only through group effort --
a realization that probably occurred to humans very early in
their existence. Whether it requires joint physical strength or
the intellectual strength of pooled ideas, the commbn good is
cl early enhanced by what can be achieved in groups.

Why are you still in school? While conmunity |aws and
pressure fromyour parents may have kept you in high school,
what's keeping you in college? Getting a diplom proving that
you' ve graduated fromcollege is crucial to gaining entry into
any form of advanced education. |In nodern society you're |ost
wi thout a college if you aspire to any but the nost nenial,
repetitive, |low paying jobs. As a nenber of a college, one of
the things that "group" offers you is the reward of a diploma
for successful performance. That diploma is a reward -- one of
the benefits of group nenbership.

Do you have a job now?
Praise fromthe boss is always
rewardi ng. Are you conpeting
in an athletic group of sone
sort? Team chanpi onshi ps, as
wel | as trophies for
exceptional individual
performance, are forns of
reward that a group may give.
These are rewards that are
nmeani ngf ul and desirable to you precisely because you are a

menber of that group. All of these factors -- sone nore, sone
| ess tangible -- are part of the many attractions of group
menber shi p

Probl ems with G oups

You' ve probably noticed that there are many situations in
whi ch groups are quite advantageous, even while we acknow edge
that in sonme situations groups don't work well. Are there
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common el enents present when group action is not the best
approach? Yes, for exanple, in cases of groupthink and nob
action.

W Bormore
iha absoluts
Teuth,

In groupthink, two types of illusions can lead to a
situation in which groups make incorrect decisions. One is the
fal se inpression, or illusion of invulnerability. This neans

that the group convinces itself that nothing can interfere with
the group's ability to achieve its goals.

Second is the illusion of unanimty. This |eads each
individual in a group to think that everyone in the group is
entirely in favor of the group's activities. These two
i1lusions then create pressures for social conformty. The
pressures apply to all nenbers of the group, and the result can
be groupthink. This is a group-based process of making
deci sions where the final outconme is a decision or group opinion
that is unrealistic. Such decisions can often be quite firny
hel d and unresponsive to pressures for change.

O her factors al so
i ncrease the |ikelihood of
creating a groupthink
situation: One is having the
group isolated from outside
forces. Another is having the
group faced with making an
i nportant decision, especially
under tinme pressure. Athird
A factor is the presence of a
strong and assertive | eader who is effective in making his or
her views known to the group. Can such processes be prevented
in a group? Most definitely they can, as summarized in Table
16. 4.

W knowy
(g TR
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Table 16.4
The Prevention of "Groupthink™
DO THL S: TO GAIN THI' S
Get reactions of people Lends balance to the group's decisions

by
out si de the group

Avoi d having the | eader
state his or her
position too early

Don't criticize critics

avoi di ng

Assign a "devil's
advocat e"

Divide into smaller
groups for debate

Have a second neeti ng
"second

all owi ng input fromneutral people --
those with nothing to gain or |ose from
the group

Avoi ds causing group nenbers to speak
only in support of the |eader;
al so renoves a mmj or source of
pressure to conform

i nt er nal

Encour ages nenbers to think of other
possi bl e courses of action, thus

the cl osing out of possible options too
early.

Encourages the group to consider
many di fferent courses of action;
gi ves nenbers practice in thinking
critically about group's goals.

al so

Encourages nore participation in group
deci si on maki ng; also permts those
afraid to speak in a large group to
express their opinions

Al l ows for any afterthoughts (or

t houghts") to be introduced.

What

| eads a group of people to becone a nob?
active neeting change into a riot?

How does an
W' ve al ready revi ewed

enough psychol ogy for you to be able to answer those questions.

You' ve seen t hat

i n groups individual
things that they wouldn't do al one or
Pressures for conformty,

humans may say and do
in a small group
the illusions of invulnerability and
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unanimty, and the loss of individual identity may al
contribute to change a group into a nob.

However, unless the | eaders of groups or nobbs can use their
powers of influence to get social pressures operating, no nob
action wll take place. A leader nust convince each individua
in a nob to do whatever is required -- the key information
needed to respond to the Think About It.

Think About It

The question: What is a group mind? Does it exist, for instance, when
a group beconmes a nob?

The answer: A group mnd does not exist. A group is always conposed
of individual organisnms. |n a group we sonetines seemto |ose our identity.
Especially if we're listening to a powerful speaker, we rmay get the
i mpression that everyone agrees with the speaker. W then nmay begin to fee
as if we’'re under pressure to conform Social pressures increase, and we nmay
do sonething as part of a nob that we’d never have done al one. However, a
mob is still only a collection of individuals. The group or nmob will only do
what one or nore individual menbers can be convinced to do.

There are many exanples of nob action: (1) Ku Klux Klan
activities usually occur at night. Since white sheets cover the
partici pants, the inpression of consensus is created. (2)
Fraternity and sorority hazing incidents are anot her exanple.
Active nmenbers acting as a group may cause pl edges or ot her
persons desiring to join the group to performunusual --
sonetines socially disapproved -- acts. As long as they think
they can "get away with it," those active nenbers will show
little restraint. (3) JimJones and his commune in Guyana were
an exanple of an isolated group with a very strong | eader.

Jones wi el ded great control over the nenbers of his cult. He

i sol ated them from outside influences, and he used his persona
skills to reshape the nenbers' understandi ng of social norns.
Over 900 peopl e poisoned their children and commtted suicide at
his command -- the Jonestown Massacre. Jones, too, died by his
own hand, after convincing his followers that death was the best
course of action open to them Though controversial, there is
evi dence suggesting the sane kind of group-w el ded power led to
the I oss of nore than 70 worshi ppers in the Branch Davi di an
Compound di saster in Waco, TX

Aut hority
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Authority figures can take many different forns as seen in
the Figure. 1In society as a whole the authority may be a
pol i ceman who enforces public laws. 1In professions such as
nmedi ci ne or psychol ogy the authority may be a legislatively
appoi nted ethics commttee. That conmttee has the power to
license a person to practice his or her profession. 1In a
coll ege or university the authority nay be a president or a dean
of students who is in charge of the institution' s student-
discipline code. On a job site it may sinply be "the boss" who
insures that the work gets done in exchange for the noney being
paid. And in the famly, the "authority” is usually the
parents.

In this sense the role of authorities is to insure that
nornms, rules, and custons are followed. As the norns becone
nore burdensone or nore limting of individual freedom the need
for authority to aid in maintaining and encouragi ng group
performance may wel | increase.

A del i nquent is someone who is legally a juvenile but is
convi cted of behaviors that are crimnal for adults. There are
many different theories as to the cause of delinquency.
Research suggests that juvenile delinquents show EEG
abnornmalities (see the Physiological Processes Chapter) nuch
nore often than the average citizen. However, the abnormal EEG
patterns seem nost related to aggressi veness, which we discuss
in the You and Groups Chapter. Such patterns nay be related to
neuronal firing patterns, or they mght reflect a | ower
threshold that |eads to greater excitability. O, they nay be
associated with a pattern of behavior that sinply relies too
much on aggression as a typical response.

A multi-year study of British children and teenagers by
John Bow by found that nost delinquents had experienced little
not hering. An enotional bond was not formed at hone, or
del i nquents had spent their first years in an institution, or
they had been rotated through many foster hones during
chil dhood. The fathers of delinquent sons were often found to
be punitive or aggressive toward their sons, offering them
little guidance. Wen the son sees aggression as a "successful”
rol e nodel at hone, he may adopt that as his life style.

H gher |evels of noral devel opnent as children growinto
adol escents and then adults (see the Enptions Chapter) are
associated with | ess frequency of delinquent behavior. The
parents of non-delinquents teach noral behavior and tend to be
consistent and firmin disciplining their children. Sonetines,
the environment sinply offers nore reinforcers for delinquency
than for honesty.
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The Famly as a G oup

What is a famly? First of all it is a group. It has
menbers who identify thensel ves as belonging to it, who work
toward comon goals, and who often |live close together. The
famly is a group-based unit of society which facilitates
socialization of its children in the nores and norns of the
broader society. These functions are aided by influences from
beyond the famly unit itself -- such as television and peer
groups. As a group it also has sone unusual features. The |ink
bet ween you and your nother is a direct biological one; you |eft
her body to enter this environnent. The |ink between you and
your father is also biological. GCenetically it is just as
direct.

But what are the famly roles of your father and nother?
Mot hers, as we discuss el sewhere, nurture their children, as
yours in all likelihood nurtured you. Yet in nodern societies
that role is expanding. For the first tine in the non-wartine
hi story of North Anmerican societies, nore than half of the wonen
who coul d work outside the home do so. By contrast, the role of
fathers has tended in the past to be | ess well-defined, except
as that of the traditional bread-w nner. Many fathers are now
expanding their role in the hone, just as wonen are expandi ng
their role outside it.

While this description applies to many famlies in North
Anmerican societies today, it certainly doesn't describe the
typical famly of a hundred or nore years ago. At a tine when
we depended on agriculture, famlies tended to be nuch bigger.
Two parents, yes, and even grandparents were often incl uded.

And there were many nore children, who were necessary to help on
the farm-- an arrangenent called the extended famly.

In nodern industrial societies, the famly nowis snaller.
It consists of a man, a wonan, and (on average) a fraction | ess

than two children -- called the nuclear famly. |In the early
agricultural econony, the famly provided its own food, water,
and clothes. It cared for its sick and elderly, and supplied

much of its secular and religious education. Many of these
functions and roles for the famly have now been taken over by
other institutions in society.

Soci alization

The famly is the first training unit of society. It is
here that the general values of the society and the specific
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beliefs or biases of the famly are passed on. Wthin the
famly we learn how to | ove.

Fam |y support during childhood is inmportant for other
reasons, too. One theorist suggested the inportance of the
"l ooki ng-gl ass self." To be confident in social interactions as
an adol escent and adult, it is best to have grown up in a
supportive environnment. Seeing others react positively to us,
we are encouraged to devel op a positive self-concept.

This analysis is, of course, too sinplistic. W know that
Freud of fered thoughts about the inportance of our superego,
whi ch devel ops in md-chil dhood. W also know that soci al -
| earning theorists stress the inportance of imtation. Al
theories seemto agree that a successful famly life helps to
predi ct a successful adulthood.

| nfl uences Beyond the Fam |y

A maj or source of influence on us beyond the famly as a
child is our peer group -- the other children with whom we pl ay
(see the Early Devel opnent Chapter). Mdern society limts the
other children with whoma child will have nost contact. |It's
the first point at which the inportance of others' needs is
really felt. It's the tinme at which the inportance of
cooperation and nutual respect is registered. The inportance of
social rules and the rights of others is |earned early.

As you read in the Devel opnent unit, social influences upon
chil dren today include both school and, increasingly,

television. In the early 1970s it was estinmated that the
average Anerican child watches television 33 hours a week. By
the age of 18 that youngster, now a young adult, w Il have spent
nore tinme in the hone -- but watching television -- than in
school !

During the school years the famly quickly gives way to the
peer group, conposed in the main of sane-age, same-sex friends,
as the nmajor source of influence. Acceptance by that peer group
is very inportant to the ultimte social adjustnent of the
child. By the teen-age years, peer groups may assune "control"
over such things as dating and clothing. But the peer group

still has little inpact on such matters as political and
religious views, which continue to reflect famly views closely
t hrough high school. Once in college, however, the now young

adults start thinking for thenselves; a survey of college
students doesn't predict the results of U S. Presidentia

el ections with the accuracy that a simultaneous survey of high
school students w Il do.
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The Rol e of Changi ng Rol es

As the nature of our industrial society changes, so does
the nature of the famly as an institution. The industria
revol uti on changed the role of fathers. Even today, nany
fathers are away fromhone 8 to 14 hours a day. Recently the
need for two parents to work has increased, and as a result the
nodern rol e of "working nother"” has evolved. In many famlies
wi th working nothers, nen have begun to share in donestic
chor es.

Day care centers are playing a greater role in raising
children. In sone parts of the country, hotlines serve "Il atch-
key children" -- the offspring of working parents. During the
hours between the end of school and the first parent's return
hone, these centers offer advice and confort to any child
feeling the need to call

Fi nanci al stresses, the ideal of equal opportunities, and
changes in attitudes about rol es have hel ped to bring about
anot her change: a decline in the birth rate. The final result
may be nore changes in society's view of a "normal™ famly.

REVI EW

THE GROUP

1. Wat are the concerns of social psychol ogists? How do
they differ fromthe interests of sociol ogists?

2. Describe three essential characteristics of a group.

3. Wiat social functions do groups serve? Provide an
exanpl e for each function you nane.

4. \What are the two general types of group operation?

5. Define "norms," and explain howthey are related to group
and i ndi vi dual behavi or.

6. Define "role" and "role conflict" and gi ve exanpl es of
each.

7. Wiat is "status" and howis it determned in North
Anerican societies?

SOCI AL COVMUNI CATI ON

1. Wiy is communi cation inportant in groups?

2. Wat is "centrality" and how does it relate to
satisfaction within the group?

3. Nane sone factors in group organi zation that nmay affect
the clarity of conmmunication within the group.

4. \Which of the factors affecting communication in a group
may al so influence the group's productivity?
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GROUPS | MPACT BEHAVI OR
1. Conpare and contrast risky-shifts and stingy-shifts.
2. How does being in a group influence individua
per f or mance?
3. Describe some of the pressures for conformty that exist
within groups. Wen are these pressures nost intense?

BENEFI TS OF GROUPS

1. Wy do people formgroups? List as many reasons as you
can and provi de an exanpl e of how each type of group
answers the |listed need.

2. \Wat are sone of the conditions that lead to
"groupt hink"? How can you avoi d groupt hi nk?

3. Wiy is authority needed? Under what circunstances is it
especi al | y needed?

4. \What is delinquency? What are sone of its possible
causes?

THE FAM LY AS A GROUP
1. Wat changes have occurred in the famly as a functioning
unit in society?
2. Wat functions does the famly fulfill for children?
3. Wiat influences other than famly affect a person's
soci ali zation and val ues?

ACTI VI TI ES

1. Watch a litter of puppies at feeding tine at a pet store
or dog breeder's. You should be able to observe the social
hi erarchy of the dogs. Try to draw a di agram of the puppies'
behavi or, indicating which dog is "top dog," which ones fall in
the mddle, and which is the owest dog in the hierarchy. You
m ght judge this by observing which dog gets to the food first,
and whi ch dogs "bunp" other dogs from favored eating spots.
Anot her possibility would be to nake the sane type of
observations at a farmat the tine when the chickens are being
fed.

2. As a bigger project, develop an organi zati onal chart for
your college or university. You should interview various people
of authority in the school. Determ ne to whomthese officials
report, and construct a diagram according to the answers. If
your college/university is a snmall one, you m ght consider doing
such a chart for your city's school administration. You m ght
al so ask your respondents to whomthey would turn for advice if
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they had serious difficulties with a student. The responses to
this question would identify the "informal" |eaders in the
organi zati on. Does your organizational chart indicate any
"troubl e spots" where sonmeone is too far renoved fromthe

deci si on- maker s?

3. Get two friends to performa sinple notor task, such as
stacking ten pennies by picking up each of themone at a tine.
Have your friends performthe task at different tines, and
nmeasure how long it takes each of themto do the task ten tines
fromstart to finish. Stress howinportant it is that they do
the task as rapidly as possible. Once you have collected these
data, bring your friends together and challenge themto race
each other. Time themas they do the sane task. Now conpare
the tine of each friend when he or she did the task alone wth
his or her tinme when conpeting directly against the other
friend. When was each friend faster? D d a group situation
i nfluence how your friends perforned? Wat sources of bias
m ght have influenced your friends' perfornmances?

4. Construct a list of as many different groups as you can
think of in which the group rewards nenbers in a way that woul d
be neani ngl ess to soneone not belonging to the group. For
exanple, a letter grade of "A " while neaningful to a student,
woul d be rel atively neaningless to soneone who has al ready
finished formal schooling.

5. Identify fromyour |ocal newspaper or one of the
nati onal news magazines a recent situation in which a riot or
sone sort of nob action occurred. From whatever information you
can gather, reconstruct the events that |led up to the riotous
actions. In terns of our discussion of nobs, can you identify
factors tending to nake group (nob) nenbers anonynous? Wat
actions sparked the nob's formation? Does the situation fit the
factors identified in this text?

6. Take an issue that's bothering you -- a "bone of
contention.”™ Diagramthe issue fromyour own point of view and
then do a separate analysis fromthe point of view of the "other
party" -- be it a friend, a brother or sister, or sonmeone el se.
Consi dering the social elenments involved in what is going on,
propose a conprom se solution that serves the needs of both
si des.

7. Canps or Scouts often offer courses in |eadership
training. |If you have ever attended such a | eadership
conference or activity, in a follow up session, analyze the

PSYCHOLOGY: Exploring Behavior



Social Behavior of Groups - Chapter 16 572

style(s) of |eadership which were described in terns of the
points you read in this chapter

8. Pick a group of which you are a nmenber that has a | eader
who i npresses you positively. Analyze his or her style of
| eadership in terns of the points about |eadership that you have
now read about. Pick another group of which you are also a
menber but one that has a | eader with whom you are not very
i npressed. Also analyze his or her style of |eadership. Now
conpare the anal yses you've nade. Wat simlarities are there
in the two styles of |eadership? What differences? Wat
changes in the style of a poor |eader would be necessary to nake
himor her a nore effective | eader?
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